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Additional Learnings EmployAble 
 

After the publication 'I am EmployAble' was published, the implementation and 
evaluations of three follow up EmployAble programs have provided additional 
learnings and insights. These include EmployAble II (from 2017 to 2019 in Kenya, 
Ethiopia and Rwanda), EmployAble III (from Sep 2020 to June 2023 in Ethiopia) 
and EmployAble UNABU (from January 2022 to December 2023 in Rwanda). 

Before diving into these additional learnings, it should be noted that the original 
publication of 'I am EmployAble' contains a wealth of advice and tools. This 
additional document should not be used by itself but always in combination with 
the original. 

To simplify the use of both documents, a similar set up of chapters was used in 
the same order. Note, however, that not all original chapters are mentioned here 
but only those for which we have additional learning: 

• Action learning 
• Multi-stakeholder involvement 
• Course selection and enrollment 
• Enhancing inclusive practices within TVET institutes 
• Support smooth transition to employment 
• Post employment mentoring and support 
• Seven steps model 

In addition, there were some learnings or recommendations that are outside 
these chapters. Those are collected at the end under 'Other learnings'. 
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Action learning 
A fair amount of the recommendations and learnings relate to the importance of 
focusing on action learning throughout the program. 

• Organize Learning and Sharing meetings, document lessons learned, 
Increase coordination and learning meeting between project partners. In 
person it may be expensive, online could also be possible. 

• The next phase should put emphasis on how to further improve the model for 
EmployAble; Is the EmployAble model fit for scaling up against acceptable 
costs per beneficiary?  

• Set up a robust M&E system, including conducting baseline, mid-term, endline 
as well as designated M&E staff to improve data collection and monitoring. 
Ensure specific tasks and assignments are clarified at the beginning of the 
project. 

• Set up experience sharing mechanism among DICPs (Disability Inclusion 
Community Promoters) / Community Volunteers through dedicated 
workshops 

• Improve existing mechanisms to monitor and measure knowledge transfer 
process to (youth / women) beneficiaries 

• Set up and follow-up mechanisms to monitor and measure business 
performance 

• Adopt digital support to data collection and analysis to facilitate and fasten 
informed decision process 

• Organizing study tours exchange experiences between SAGs (Self-Advocacy 
Groups) in order to learn from the most advanced role models business 
groups, self-advocacy groups and individual entrepreneurs’ women with 
disabilities 

• To plan and hold regular exchange platform meetings with stakeholders, 
including churches, local government, employers. 
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Multi-stakeholder involvement 
The conscious decision to work strategically with different stakeholders and to 
improve their knowledge and attitude towards disability inclusion will contribute 
to the sustainability of the program. 

Some specific additional recommendations include: 
• Involve IPs (Implementing Partners) and OPDs (Organizations for People with 

Disability) in program design.  
• Give OPDs a more central role. OPDs can play a role in recruiting possible 

candidates for training. In Employable I and II their role as such was limited. 
One of the reasons could be that they were not involved in program design 
and could not ‘own’ the program. They were also not given a clear role in the 
program. Possible solutions mentioned:  

o To encourage youth in the program to become member of OPDs and to 
build capacities of OPDs as part of the program, so that they can play 
their part in advocating for the program, find candidates and think in 
terms of right based approaches to training and work.  

• Put measures in place to ensure Disability Inclusion Community Promoters / 
Community Volunteers engaged perform according to established standards; 
criteria during selection 

• Work with different levels of government should be foregrounded. This may 
include: developing or advocating for the implementation of policy, advocating 
for including youth with disabilities in educational and employment targets 
and indicators. 

• Connect with Disability expert at Gender office at the Ministry of Labour and 
Skills 

• Encouraging government officials to see that inclusion is their responsibility 
has contributed to sustainable change. Some examples to consider: (i) 
government officials mentioned that because they now know the role of 
different offices and components of local government, it will be easier to 
include youth with disabilities. (ii) Several districts included youth with 
disabilities in their district performance targets related to employment. Some 
districts achieved 100% of their target to provide start-up kits to youth with 
disabilities. (iii) The development and launch of the 'Guideline for Inclusion of 
Persons with Disabilities in TVET' together with the government will have an 
impact well beyond the life of the program. (iv) Local government officials 
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indicated they would use the national government's revolving fund for youth 
to include youth with a disability. 

• Parents and caregivers have not played a big role. The first publication 
mentions the importance of involving parents to ensure their support, also in 
the long-term. 

• Draw up and share common directory of available stakeholders and services 
for each project area. In the mapping of stakeholders, also include parents, 
and clearly describe roles of each stakeholder 

Related to the involved stakeholders; there were some recommendations on the 
capacity of Implementing Partners: 
• IPs should use in-country resources to extend their knowledge on inclusive 

education, including curriculum differentiation and assessment strategies. 
Inclusive education includes more than only physical accessibility, organizing a 
sign language interpreter and printing notes in big letters. Lack of knowledge 
on these issues may explain the insufficient diversity of students with disability 
included in the program. (Curriculum differentiation = modifications to the 
regular curriculum by adjusting process, skills and content and learning 
environment to suit specific students.) 

Course selection and enrollment 
• If youth with disabilities are mobilized, they should be considered for training 

and becoming member of saving group. The evaluation states that this is an 
ethical commitment of the project. If it is clear that the individual youth/woman 
is motivated to join, they should be included as long as the project's scope 
provides for. 

• In some cases, youth were 'advised' or 'had no other choice' to be trained in a 
specific topic even though some mentioned not to be interested. This should 
never happen. Course selection should be based on the individual preferences 
of the person. Forcing or steering youth towards specific trainings or work is 
not very sustainable, particularly if it doesn't match their interests. However, 
we should take into account actual possibilities for training and to work in this 
field where the live. 

• In Employable II and III many of the students found training and employment 
through attachment to small and medium enterprises, often being trained by 
local craftsmen or in small companies (called community-based training). 
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These training settings have the advantage of being adaptive and able to fit to 
the needs of the student. Students who lack entrance qualifications for TVETs 
have a chance of being trained and finding a job. It is a good starting position 
for self-employment or being employed in the small enterprises that have 
trained the students. Assembling youth in self-help groups can address some 
of the disadvantages of this approach: in this way additional business coaching 
and soft skills development can be taught and credit facilities and local 
government can be approached to give services needed to start up own 
businesses. Business-coaches can teach and mentor the groups and members 
and the groups can start group-saving schemes. Another possible 
disadvantage is that youth who want to change their trade can easily switch in 
a formal TVET-institute, but in case of community-based training this may 
result in upsetting planning and motivation of the company or craftsman that 
has taken in the youth. 

 

Enhancing inclusive practices within TVET institutes 
• A bottleneck in Kenya was the decision to place youths at private TVET's which 

have high school fees; better to place youths at public, government-funded 
TVET's 

• One possibility is to work with private TVET's in making them more inclusive. 
Then, if there are youth/women with disabilities whose families can afford to 
go there, they have the possibility to do so. 

• Another bottleneck in Kenya was the limited funds to pay for reasonable 
accommodation, such as for example sign language interpreters and training. 

• Some TVET's in Ethiopia have used their own budget to improve inclusion 
which may be more sustainable. For example, they have taken on a sign 
language interpreter on their payroll. 

• In some locations in Rwanda, certain disabilities were not included (mental 
disability and hearing disability), while visually impaired students were 
directed towards one trade, knitting, because there was a visually impaired 
knitting instructor. It seemed that many trainers did not know how to work 
with different types of disability, showing the need for proper training in 
inclusive education practice of instructors prior to including students. In some 
cases, with severe disability, there may be other practical solutions such as 
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enrolling a family member for training and work instead of the person with 
disability. 

• Help the central government/Ministry of Education to develop a policy for 
inclusive education in basic and higher education. Support advocacy by 
persons with disabilities to change political will. Capitalize  on the 
government’s interest in realizing a curriculum that will give people the 
opportunity to earn an independent living and reduce dependency on other 
sources. For instance: link advocacy for TVET-access of YWD to the general 
policy issue of reduction of youth unemployment. Create a win-win argument 
to convince policymakers of the importance of inclusive vocational education 
and job creation. 

• Accurate data-gathering: the advocacy to gather accurate data on the number 
of people with disabilities (for instance, when a census is held) is important to 
make visible the real number of youth with disabilities who are out of a job. 

• Curricula need to be inclusive. There is a need to train teachers and 
curriculum-designers in how to make curricula and courses more accessible, 
looking at practical solutions adapted to the needs of different learners with 
disabilities. This might involve training teachers at the level of teacher training 
institutes. 

• Inclusive curricula, also mean that inclusive examination is needed. Often, 
exams are not accessible to students with visual impairments. In case of oral 
exams, they are often not accessible to students with hearing impairments. 

• Community Based Rehabilitation programs and other rehabilitation providers 
are crucial to support youth with disabilities in accessing vocational training 
and subsequent employment. CBR helps to fulfill requirements that are 
necessary to be successful in training and work. Think of provision of assistive 
devices, learning braille and orientation and mobility, learning sign language 
and more. CBR-organisations can also act as a recruiting agency to find 
suitable candidates for TVET, act as relays to finance or the formation of S&L-
groups. If candidates are not selected for the training, CBR-organisations can 
help to find other suitable occupations so that youth can still make new steps 
in their development. CBR-workers can be eyes-on-the-ground for an 
Employable program, having direct links with beneficiaries. If CBR or other 
rehabilitation agencies are not available near the location of an Embloyable 
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program, ways need to be found to fulfill the need for rehabilitiaton services, 
as it is a crucial link to success for a TVET and employment program. 

 
Support a smooth transition to employment 
• The next phase should focus on pursuing support in vocational training, 

equipment and granting of seed capital to GWWDs. 
The first publication does not recommend providing things for free or 
providing seed capital. Rather they advise to develop basic financial literacy 
skills and saving attitude, which can be better developed in a group. Start up 
kits are not recommended as it may result in lack of ownership. It is better to 
link youth to local opportunities such as MFI's. The project can advocate for 
disability inclusion with formal financial services. Wage employment or 
temporary employment could be a route to self-employment; to save up 
capital. It is important to set up these systems to ensure that more 
youths/people with disability can be self-employed in the future after our 
program has finished. 
We may need to do a combination of both approaches: give (some part) as 
grant and also (where possible) connect people with local financial services. 
We may need to conduct further study on viability and sustainability of 
providing grants / seed money. (For example, go back after one or two years 
to groups who received grants). In employable 2 and 3 start-up kits were 
provided and there was much more emphasis on self-employment.  

• The majority of income earners in Africa is in the informal/self-employed 
sector, so logically this also counts for PWD. Especially if they are confronted 
with all kinds of barriers towards wage-employment. 

• The next phase should focus on introducing a second level training module on 
entrepreneurship. This module would focus on the successful management of 
a business emphasizing marketing, credit management, risk management, 
quality management, and operations management etc. 

• Some employers in Ethiopia have not only hired youth with a disability but also 
committed budget towards inclusion, such as for adjusting a building. This 
shows their real commitment to disability inclusion. 

• Adding savings&loans activities through self-help groups improves the 
chances of starting self-employment and of receiving credit facilities from 
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credit institutions/micro-finance institutions supported by government. Self-
help groups may also be a starting point for forming cooperatives. 

• Training micro-finance institutions in disability inclusion is recommended to 
avoid that attitude barriers prevent youth with disabilities from getting equal 
access to credit.  

• We also saw the importance of ownership by local government, who often had 
to grant a location to establish a self-employed (group of) PWD, especially in 
Ethiopia. In Rwanda registration of a producer’s group is necessary to be able 
to work. In Kenya some groups were afraid to register, for instance because 
they feared (heavy) taxation. 

• Among soft-skills development is also the ability to draw business plans and to 
do proper accounting. If youth have little academic skills before entering 
vocational training, there may be a need to help them to acquire basic skills. 
Division of tasks in a group may also enable youth with a lack of basic skills to 
participate in a joint business, as others provide these skills. Business coaches 
can help individual and group businesses to find solutions to practical 
problems encountered. 

• Some countries have ILO Business and Development Networks (for instance 
Ethiopia and Rwanda). They can help to convince employers to offer 
internships to youth with disabilities, who are studying at TVETs or already 
have qualifications. Programs focusing on wage-employment should consider 
to join to these networks or form platforms of employers who consider to offer 
internships and jobs to youth with disabilities. Good practices can be shared 
and practical advice and training can be given to employers wanting to employ 
youth with disabilities in their companies. Budget needs to be set for this work 
in the programs designed, to help trained youth with disabilities to access 
work. If laws exist for quota of persons with disabilities in the workforce, the 
project can join with national OPDs to advocate for implementation the 
existing laws. 

 
Post employment mentoring and support 
• Youth with a disability need to develop a business mindset after they have 

been trained. This takes time. The business development for employment 
officer (from the district government office) and the IP staff mentor the youth. 
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• Youth and self-help groups need to be aware of the importance to work with 
local government in obtaining locations and permissions to start their (micro-
)enterprises and go into business. Business coaches can help them to advocate 
for their business. Local Organisations of Persons with Disabilities could also 
play a role in supporting advocacy on behalf to businesses run by youth with 
disabilities. 

• Group saving and loans schemes can provide solutions when more capital is 
needed. In some cases micro-finance institutions can provide the needed 
resources. Youth who have often lived in poverty may be afraid of taking loans 
and being indebted. Business coaches can help them to overcome the fears 
and take informed decisions. If micro-finance institutions are not available or 
not willing to provide funding, a group may increase their income with 
additional interest on the loans taken, via table banking. If possible, it is best 
to open a bank account for the group, to increase the control of money. 
Mentorship can help a group to find the most optimal solution to finding credit 
and handle the funds. 

Seven steps model 
Some recommendations related to step 4 - Group formation: 
• The success of a SAG (Self-Advocacy Group) depends on several factors and 

the four key factors include leadership, time, member’s commitment and 
location. 

• Supporting SAGs that are in the process of becoming cooperatives with 
training and coaching in cooperative management.  

Furthermore, two important strategies are mentioned that should be on-going 
from the first to the seventh step:  

1. We note that soft skills training, career guidance, coaching and 
mentoring to empower the young people are strategies that are on-going 
from the moment young people with disabilities become engaged in the 
programme up to when they become economically independent.  

2. Also, we strongly believe that any programme that deals with inclusion 
needs to focus on action learning with a focus on experiences from the 
young people in different phases of the programme. Documentation of 
evidence about what works and does not work is important for influencing 
policy and upscaling. 
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Other learnings 
Some recommendations and learnings relate to program design: 
• Review the ToC through a participatory workshop with all relevant players 
• Involve IPs and OPDs in program design 
• Consider increasing program duration (longer than 3 years); Four years may 

be more realistic to go through the whole process of ensuring multi-
stakeholder involvement, selection and assessing youth, training youth, 
supporting them to actual work and do some post-employment monitoring to 
ensure sustainability 

• The amount of funding should match the number of youths targeted 
• In scaling up, link with partners that are implementing CBR (Community-Based 

Rehabilitation) 
• A holistic approach for improving the access to social and economic 

opportunities among GWWDs must be combined with sustained advocacy to 
ensure their access to health care and assistive devices. This partly relates to 
the design of the program and partly to the recommendation in the first 
publication to do a multidisciplinary assessment with each youth/person with 
disability to assess what they need to work properly. This may include 
assessing the need for assistive devices and health care. 

• Time and funds need to be allocated for the building of networks and 
partnerships in new locations before the next phase starts 

Last but not least, the recommendation to work with youth with a disability 
instead of working for them. There will be less buy-in and ownership by youth 
with a disability if they are not engaged with the implementing partners in making 
decisions about the program as a whole and in particular about their own training 
and work.  


